
This is an excert from a podcast ‘Dynamic Lecturing’.  

The podcast guest, Dr. Christine Harrington, an author of a book ‘Dynamic Lecturing’ 

describes what her own lectures look like.  

SEE THE FULL PODCAST HERE 

CHRISTINE:  

So, I begin class with an activity called “dusting off the cobweb.” So the first thing that I 

do is, they know as soon as we walk into the class together, they got to put their books 

away, their notebooks away, and they need to just rely on their brains to engage in 

practice retrieval. And the question on the table is, What did we talk about last class? So 

they have a minute and a half to begin that exercise. And they’re talking with a partner 

and they’re trying to remember what they recall from last class. After about a minute 

and a half or so then I have them open up their books and their notebooks and fill in any 

gaps. So they’re going to continue to talk about What did we talk about? And at this 

point you hear, “Oh, my God, I can’t believe I forgot about that” and I’m sitting out there 

thinking, “Yeah, I can’t believe you forgot about it, but I’m glad you’re remembering 

now.” So about three minutes or so passes, and then what I do is I’ll randomly call on 

students. I’m not a fan of randomly calling on students if you don’t give them processing 

time… talking about accessibility issues and students with disabilities and processing 

information in a different way. But after I gave you three minutes to do what I call a 

fairly low-stakes engagement, I think you’re all fair game. So I’m going to call on you 

and you’re going to remind us of what we talked about from last class. So now we spent 

about another five minutes or so recapping some of the highlights. If they don’t mention 

something that I think is particularly important for us to refresh on, especially given the 

new content that we’re going to do, then we do that. So I always begin with this because 

what that does is it activates their prior knowledge so that they’re ready to take in the 

new information and the new information will be easier to learn because it can stick 

onto that previous knowledge that they just learned from the last class. So that takes 

about, you know, five or seven minutes or so. The next thing I usually do in my lectures, 

I shift to a reading assignment so they usually have some kind of reading assignment — 

might be a journal article, might be the chapter — and they have questions that they 

need to answer. This is another activate their prior knowledge kind of activity and 

holding them accountable for the reading and learning outside of class so that I’m not 

having to spoon feed everything to them. So now we spend another 10 or 15 minutes 

where they go over those questions, and this will be with a different partner, and I 

actually go around the classroom and do spot checking of their assignment while they’re 

engaged in those activities and I grade them — they’re, you know, low stakes kind of 

grades, but I grade them nonetheless. So it keeps them on track and it really keeps them 

focused and interesting that you mentioned that the visual image before because 

sometimes I’m asking them to do their reading assignments in picture format, like I 

want them to use either SmartArt or graphics or images because otherwise I find that 

they’re trying to like copy content that they don’t get. So I’m trying to get them to digest 
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the content as best they can when we’re working together. So then when we’re done with 

that, now as I spot check, I can see which topics seem to be the ones that they got pretty 

well. And I still will go over them, but in a much briefer way versus the topics that I 

could see that they might have been struggling with and they had questions like, 

sometimes I’ll be walking around, it will be like, “Dr. Harrington, I really didn’t 

understand this question” and that might be a theme. So then that’s the one that I’m 

spending a little bit more time on. It’s kind of a very modified version of the intro 

teaching. It’s not quite exactly following that model but I’m using that reading activity to 

kind of guide the lecturing and then during the lecture, I will identify what my three big 

ideas are and I usually do some kind of gesture. So I’ll introduce it with like a gesture 

about whatever the topic is, get them really excited. I get a little loud and excited, “It’s 

big idea number one time!” and then I go into the content and then I always have a 

practice opportunity after it. So after every big idea — and that varies, it might be as 

simple as a turn and talk or one-minute summary. Sometimes I put them into smaller 

groups to do like a case study or to develop and answer Socratic questions related to the 

content. So that piece will vary depending on the nature of what it is that I’m talking 

about — and I’ll repeat that through the next two big ideas. And then at the end of class I 

usually will do a very quick — it might be only five minutes — like a preview of the next 

chapter to make it a little bit easier for them to read. So I’ll highlight stuff, I know that a 

content’s coming up, let’s say it’s the learning chapter in psychology. I know classical 

conditioning is often challenging for them to wrap their hands around, I might give 

them an example and expose them at least to some of the vocabulary and the language 

that’s going to be in the chapter so that they’re all set and ready to roll with the reading 

assignment for the next time. That’s kind of what a typical lecture would look like for 

me. 


