
 

Reflective practice and evaluation  

 

Strategies, tools and models for reflective practice, both for personal development 

as a teacher but also as strategies to use with your own students. 

Reflective teachers talk about their experiences with students. You will hear colleagues say after a 

lesson, ‘It didn’t work, and it should have worked. Why didn’t it?’ or ‘Why aren’t they learning?’ or 

‘How could I have done this better?”. 

Biggs and Tang (2007) argue that teachers build up expertise through experience, deep content 

knowledge and knowledge of learning theories; they use the term ‘transformative reflection’ 

because reflective practice, which draws on learning theories for guidance, should lead to change 

and more effective teaching practice. 

Remember that your critical reflection on the outcomes of self-, student- and peer evaluation is 

not just an inquiry into whether your practice is good for its purpose. It’s also an opportunity to 

consider whether the purpose itself (however you have defined it) remains relevant and 

appropriate in the context of changing learning environments, new technological developments 

and the advancement and application of knowledge in your field 

1. Strategies and models for critical reflection 
 

There are many ways to approach reflection and a diversity of techniques to use depending on 

what works for you and your learning requirements. Reflection techniques vary in their approach 

and skill requirements. Exploring techniques that use different skills such as writing and art, or 

critical incident analysis and drama will help you to find ways that work for you in different 

circumstances. 

Techniques for reflection may include (and are not limited to): 

• Writing/blogging/journaling/twitter (structured or unstructured). 

• Essays and reports. 

• Organising tools such as mind maps, Venn diagrams and flow charts. 

• Analytical approaches including critical incident analysis and force field analysis. 

• Individual or group presentations and performances. 

• Creative/expressive media including video, photography, storytelling, poetry, 

dance/movement, drama, music/song and art. 

• Contemplative practices including meditation, mindfulness and dream play. 



Remember: There is no one best way to reflect, so if what you are doing isn’t working for you, try 

another technique or take a different perspective. 

 

2. Brookfield's Four Lenses 
 

In this section we’ll be considering Brookfield’s (1995) four reflective lenses for gathering 

feedback about your teaching practice: student, self, peers and the literature are valuable sources 

of feedback. Each 'lens’ is discussed below in more detail, with examples of reflective tools 

suitable for each lens. Documentation of your reflection is essential. 

 

 

 

2.1. The Lens of the Student 
 

In a university, feedback from students on the value and usefulness of the programs they 

undertake, the teaching they experience and the overall learning environment, constitutes one 

piece of evidence about the quality of the university’s offerings. Such feedback has a number of 

uses, as a source of information that contributes to: 

➤➤ Individual and Organisational Development (formative purpose) 

• to inform staff about their teaching and contribute to its documentation and continuous 

improvement, resulting in changes to teaching practice and 

• as part of regular cyclical review process and on-going curriculum development, resulting 

in changes to course structure, content, assessment tasks, and student workload. 



➤➤ Performance Measures (summative purpose) 

• as an indicator of teaching effectiveness that may be used in administrative decision 

making, e.g., performance appraisal and subsequent professional development. 

• for the purposes of reward, promotion and probation. 

• to assist current and potential students in the selection of courses; and 

• as an indicator of the quality of the teaching, course units and educational program as a 

whole. 

Often when thinking about teaching, the first thing that comes to mind is what happens in the  

lecture theatre, the lab, the tutorial or online. This interaction with students is an essential aspect 

of teaching, however, the role of university teachers is much more than this; it also encompasses: 

• curriculum planning and development. 

• developing the content and construct of the course unit and program through individual 

and collaborative scholarship in the discipline and in higher education. 

• coordinating, managing and leading staff. 

• the development of personal mastery in unfamiliar areas of learning and teaching. 

• undertaking critically reflective practice and the scholarship of teaching, and 

• carrying out organisational and administrative tasks related to teaching responsibilities. 

Students are often expert at describing their own learning experience and rate teachers against 

their own view of what teaching should be, but they are rarely in a position to describe the whole 

range of activities that constitute teaching. It is important to remember therefore that the student 

perspective, though an important source of feedback about teaching and how the structure and 

delivery of the unit supports and affects their learning, is only one source of evaluative 

information. 

It’s also important to remember that a number of extraneous or contextual factors are known to 

predict variation in student evaluation scores. These factors include the level of the course unit, 

whether it is elective or not, the size of the class (especially for evaluations of teaching) and the 

discipline area of the subject (which often coincides with cohort differences in the student body). 

Some studies (and in some analyses of our own data here at Macquarie) have even shown that 

the time of day of the class, the method of survey delivery (online or paper) and the gender of 

teacher and/or students can also make a (statistically) significant difference to student ratings of 

teaching and subject. 

It's important to note that formal evaluation surveys are only one way of collecting student 

feedback. Student reflections can also be collected through a range of other reflective tools, such 

as the muddiest point; the minute paper; the five main points and the applications card. These 

tools are described briefly below, with further details and templates provided. 

Strategies to use in the classroom 

1. Muddiest point / seeking clarity – what don’t you understand?  

2. The Minute Paper is a very short, in-class writing activity (taking one-minute or less to 

complete) in response to a teacher-posed question, which prompts students to reflect on 

the day’s lesson and provides the teacher with useful feedback. 

https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/Muddiest%20point.pdf
https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/%20Minute%20Paper.pdf


3. The Five Main Points. 

4. The Applications Card. 

These can also be implemented via technology, either in the classroom or online. Examples of 

learning technologies that can be applied in this way include online mind-mapping, online quizzes 

and tools such as live polls and Padlet walls. The last two examples in particular have the 

advantage of enabling both anonymous contributions and immediate communication of results to 

the class - which in itself encourages reflection by your students! 

 

2.2. The Autobiographical Lens 
 

You have a wealth of understanding of your discipline area and to a greater or lesser extent, its 

pedagogy. You can use this understanding and feedback from students and others, to improve the 

educational experiences you provide for your students. By also reflecting upon your own practice, 

your intentions and actions, in the light of their feedback, you are better able to identify your own 

professional development needs in order to improve your practice and assist your career 

progression. 

One way of doing this is to complete the evaluation instrument you give to your students and/or 

peers to complete (one provided by your university or your own) and comparing your responses 

with those you receive back from them. 

You might also consider using an instrument specially developed for the purpose of self-

evaluation such as the critical self-reflection tool (Adapted from Boud and Prosser, 2002) included 

in the Resources section of these notes. 

Other strategies which encourage you to reflect on your teaching practice and enable you to 

collect evidence to support this process include: 

• Self-assessment against established frameworks or benchmarks. 

• Peer observation and debriefing. 

• Learning logs. 

• Critical incident diaries. 

• Fieldwork diaries and logs recording processes. 

• Personal development planners. 

• Reflective commentaries. 

• Action research. 

2.3. The Lens of your Peers 
 

While students can describe their own learning experiences and rate teachers against their own views of 

what teaching should be, they are not in the position to describe the whole range of activities that 

constitute teaching. Seeking feedback from your peers through a structured peer evaluation process is 

another means of evaluation that is very valuable. 

https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/Five%20Main%20Points.pdf
https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/Application%20card.pdf


Your colleagues, and other experts, are better able than your students to provide you with feedback about 

the quality of your planning and preparation for teaching and the extent to which your unit is aligned. The 

Flinders University team (http://www.flinders.edu.au/teaching/quality/evaluation/peerreview/peer-

review_home.cfm) suggest that your peers can comment critically upon: 

• philosophy and approach to teaching. 

• presentation skills. 

• group work and facilitation skills. 

• course materials and resources. 

• assessment methods. 

• curriculum design, development and evaluation. 

• appropriateness of aims, objectives and content. 

• coordination and organisation. 

• familiarity and adherence to policies and regulations, and 

• teaching outcomes. 

However, colleagues should be chosen with care, as should the process by which you obtain their 

feedback. 

Peer observation is very valuable for both the observed and the observer, as its focus is the sharing of 

excellence and the promotion of a greater sense of collegiality and good practice. It is about looking at our 

practice as a continual process of improvement which might be thought of as being informed by ourselves, 

our peers, our students, and the literature. It is expected that peer observation will help teachers to: 

• develop self-awareness. 

• reflect on their practice. 

• enhance their awareness of the student learning experience. 

• recognise and identify good practice in others. 

• identify further professional development needs. 

• identify and promote good practice and innovation in teaching and learning. 

• deepen understanding of the work of colleagues in and across teams. 

• provide evidence of quality teaching practice for promotion applications, professional 

development, reward and recognition and the like. 

 

2.4. The Lens of Literature 
 

Literature can provide multiple interpretations of familiar but impenetrable situations. You may 

also want to look at conference publications that often describe particular situations and 

strategies to address issues in teaching practice, for example, HERDSA; ASCILITE; Educause 

and AARE. You may find there are specific discipline-based teaching and learning conferences as 

well, for example, UniServe (Science). 

Over time, if you maintain your interest in - and continue to reflect upon and integrate into your 

teaching practice - reading about teaching, curriculum and student learning, your own philosophy 

of teaching will develop and mature. 

Your own scholarship as well as that of others will enable you to articulate and situate your 

teaching practice within the broader narratives and theories of student learning and curriculum 

http://www.flinders.edu.au/teaching/quality/evaluation/peerreview/peer-review_home.cfm
http://www.flinders.edu.au/teaching/quality/evaluation/peerreview/peer-review_home.cfm


design and delivery. This is turn will stand you in good stead as you progress in your career: it 

supports your continued learning and positive engagement with both students and peers, as well 

as building your confidence, expertise and sense of self-efficacy. In short, an interesting working 

life and a good deal of job satisfaction! 
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4. Resources 
 

Reflective writing 

Oxford Brookes University resources on reflection 

 

The Student Lens 

Seeking Clarity(Muddiest Point)44.1KB PDF document 

Minute Paper 44.1KB PDF document 

Five Main Points 37.6KB PDF document 

Applications Card 55.3KB PDF document 

Teaching Evaluation for Development Service (TEDS) website  

 

The Autobiographical Lens 

Critical Self-reflection template   
 

 

 A Macquarie University resource for teaching development.  

Source: Based on information prepared for the Foundations in Learning and 

Teaching (FILT) iLearn module (Macquarie University. 2017) 

http://www.tlc.murdoch.edu.au/archive/cutsd99/handbook/handbook.html
http://www.iml.uts.edu.au/learnteach/career/career_dev/acporfolio.html
http://www.ascilite.org.au/conferences/singapore07/procs/strampel.pdf
https://www.brookes.ac.uk/students/academic-development/online-resources/reflection/
https://www.brookes.ac.uk/students/academic-development/online-resources/reflection/
https://www.brookes.ac.uk/students/academic-development/online-resources/reflection/
https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/Muddiest%20point.pdf
https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/%20Minute%20Paper.pdf
https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/Five%20Main%20Points.pdf
https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/Application%20card.pdf
http://staff.mq.edu.au/teaching/evaluation/
https://ishare.mq.edu.au/prod/file/c62f9b3b-ebef-4b9b-8cca-953f576dfadb/1/Self%20reflection%20tool.pdf
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