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EARLY REFLECTION

Seeking clarity 

APPLICATION
This is a simple activity you can use at the end of a session (such as 
a lecture or tutorial), in order to assess how well your students have 
understood the subject, and to allow students to reflect on their own 
learning.   

Applications include:

• encourages students to reflect on their learning and to increase 
retention of information

• enables students to take an active part in their own learning

• encourages students to engage in metacognitive strategies

• improves listening skills

• provides the educator with an update on student progress and 
allows for planning for the next session

MATERIALS
Pen & paper (or note cards)

Alternatively, you could ask students to write their reflections on an 
online discussion forum.  

TIME
Allow 3-5 minutes for students to write.

Allow yourself some time to read through the responses. 

Allow a further 10-15 minutes to discuss the responses in the 
following session.

PROCESS
At the end of a session, ask your students to respond, in writing, to 
the question: “What was the one thing so far in this session that you 
would like to have more explanation about?” They can write on their 
own paper, you could hand out small note cards (there is a template 
at the end of this resource), or you can post the question to an online 
class discussion forum. 

Collect the responses at the end of class and discuss the issues with 
your students in the following lesson, or post the responses online. 

Whichever format you use, it is a good idea to collate the responses 
into a resource for your students.

OVERVIEW
This exercise is inspired by the Muddiest Point.  The “Muddiest 
Point” was a teaching assessment technique developed by Dr. 
Frederick Mosteller, a Harvard University professor of statistics, in 
1989. Asking students to reflect on their misconceptions encourages 
deep conceptual learning (Wandersee, Mintzes & Novak, 1994). 

This version of the activity has been redesigned to adopt a strengths-
based approach (Harvey, 2014), supporting student development of 
their meta-cognitive skills as they reflect on identifying what they 
know and what they need to know.

By asking students to reflect on their own learning, and asking self-
assessment questions on a regular basis, we encourage them to think 
deeply and critically (Resnick, 1986). Variations include changing 
the reflective question so you focus on the most “interesting” or 
most “surprising” point, for instance (Carlson, n.d.). 
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Seeking clarity template 

Please answer the 2 questions below in 1 or 2 brief sentences.

What was the one thing so far in this session that you would like to have more explanation about?

In other words, what was least clear to you?


