
Ice breakers for tutorials – some ideas 
Ice breakers can be useful in the first tutorial to reduce tension, to immediately create 
a climate of student participation and to help students and the tutor get to know each 
other. Here are some examples of icebreakers. Note that some ice breakers can be 
quite time consuming. 

1. INTRODUCE MYSELF. Participants introduce themselves and tell why they are 
there. Variations: Participants tell where they first heard about the class, how they 
became interested in the subject, their occupations, home town, favourite television 
program, or the best book they have read in the last year. 

2. INTRODUCE ANOTHER. Divide the group into pairs. Each person talks about 
him/herself to the other, sometimes with specific instructions to share a certain piece 
of information. For example, "The one thing I am particularly proud of is..." After five 
minutes, the participants introduce the other person to the rest of the class. 

3. CHARACTER DESCRIPTIONS. Have students write down one or two adjectives 
describing themselves. Put these on a stick-on badge. Have class members find 
someone with similar or opposite adjectives and talk for five minutes with the other 
person. 

4. I'VE DONE SOMETHING YOU HAVEN'T DONE. Have each person introduce 
themselves and then state something they have done that they think no one else in 
the class has done. If someone else has also done it, the student must state 
something else until he/she finds something that no one else has done. 

5. FIND SOMEONE. Each person writes on a blank index card one to three 
statements, such as favourite colour, interest, TV show etc. Pass out cards so 
everyone gets someone else's card. Have that person find the person with their card 
and introduce themselves. Variation – everyone writes their name on a name tag, 
pass out the tags so everyone gets someone else’s. Students find each other and 
then when everyone has been found, students introduce the person they found to the 
group. 

6. MY NAME. People introduce themselves and tell what they know about why they 
have their name. It could be the first, middle or nickname. 

7. HOW DO YOU FEEL? Ask the students to write down words or phrases that 
describe their feelings on the first day of class. List the responses on the blackboard. 
Then ask them to write down what they think you as the teacher are feeling this first 
day of class. List them on the blackboard in a second column and note the parallels. 
Briefly comment on your feelings and then discuss the joint student/teacher 
responsibilities for learning in the course. 

1- 7 from 
http://honolulu.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/breakice.htm

8. HOPES AND FEARS. Number 7 above can be adapted so that you ask students 
to write down their fears and hopes about Uni this year, or in particular your Unit of 
Study. Explain that because this is anonymous, they can even write their “silly” 
questions that they are uncomfortable raising publicly. Collect and shuffle the cards.  
Ask the group to stand up and go to another part of the room to find someone they 
don’t know, then hand a card to each student so that each pair of students have two 
cards. Give them 2-5 minutes to work out the answer together. Then the pairs 
introduce themselves to the group and read out their questions and report their 
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response to them back to the whole group—if they could not find the answer, the 
group tries to find a solution.   
 

Some of the advantages 
 Students are working in pairs—which is a great way to get everyone talking  
 Students can ask even silly questions in a non-threatening way  
 The tutor gets a reminder about how vulnerable first year students feel  
 The group answers questions that pairs could not respond to alone—showing 

how peers can quite often have the answers you are looking for—a great 
thing for first year students to learn  

 
Suggested by Kellie Morrison, Office of Learning and Teaching in Economics and Business 

9. GAIN/OFFER. Ask students to consider what one thing each hopes to gain from 
the course and what one thing each hopes to offer, then have the group get up to 
rove the room for five minutes gathering a sense of what others have come to gain 
and to offer. At the end of the course, this might become a way for individuals to 
measure what they've accomplished and gained overall. This can be adapted to 
‘hopes and concerns’ about the unit/tutorial. 

from http://www1.umn.edu/ohr/teachlearn/tutorials/active/strategies.html#ice
 
10. BINGO. Create a bingo sheet for each player. Have fun with this – you can add a 
mix of things about pop culture, the course etc. Players circulate to find group 
members who match descriptions in the bingo squares. When a match is found, the 
player writes the name of the individual in the square. Different names must be used 
in each square. When a player has filled a row with names, s/he yells "Bingo!" 
Continue the game for a second round, with the new goal of filling the entire sheet. 
When a player has filled the entire sheet, s/he yells "Bingo!" Go through the entire 
sheet, identifying group members matching each description. You could have prizes 
for the winners. This can also be used as a scavenger hunt – i.e you don’t have to 
yell out “Bingo!”, just use the time to mingle and find different people to meet each of 
the descriptions on the sheet. 
 
Adapted from http://adulted.about.com/cs/icebreakers/a/bingo.htm
 
11. ALLITERATIVE INTRODUCTIONS. Introduce yourself to the group with an 
alliterative phrase based upon the first letter of your name. Example: 
"I'm kooky Katherine” - and so on round the room. 
 
12. NAME CHAIN. You can add a ‘Name Chain’ as part of ‘Alliterative Introductions.’ 
Introduce yourself, and the person to your right. Eg. “I'm kooky Katherine. This is 
vivacious Vesna”. The person to your right repeats previous introductions, and 
introduces the person to their right. “She's kooky Katherine. I'm vivacious Vesna. 
He's generous George.” Continue with the next person to the right, until all names 
have been repeated. This game can be repeated for several sessions, moving 
around the group to the left, or in random order, until participants have memorised 
each other's names. 
 
13. STANDING ORDER. Ask students to stand in a line around the room in a certain 
order eg: 

• Alphabetically, according to first name, or 
• Sequentially, in order of birthday month and date 
• Distance that they live from campus 

Of course, they’ll need to talk with each other to work out where to stand.  
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11- 13 adapted http://adulted.about.com/cs/icebreakers/a/icebreakers_2.htm
 
14. CONTACT DETAILS. Hand out a sheet that has the unit name and tutorial time 
at the top, and a table with the columns ‘name’, ‘mnemonic (relate name to keyword, 
to jog memory)’ and ‘contact details’. Ask students to go round and collect this 
information from every classmate. It’s a great way for them to get to know each other, 
plus they have a record that will help them remember everyone.  
 
15. SOMETHING I HAVE WITH ME. Ask students to introduce themselves and 
describe “something from my wallet or pocket that will tell others something about 
me”.  
 
13 & 14 suggested by Dr Lyn Carson, Government and International Relations 
 
16. TUTOR BUDDIES. Have students turn to the person next to them and exchange 
contact details. The pair will be tutor buddies for the duration of the unit. The tutor 
buddy should be the first point of contact if a student misses a tutorial, or has a basic 
administrative question.  
 
Suggested by Mary Manning, Economics 
 
17. DESERTED ISLAND. This is similar to #5. Imagine you knew you were going to 
be stranded on a deserted island for one month. The island does have shelter, a 
supply of fresh water and some electricity provided by solar power. Write on pieces 
of cardboard the following:  

a. The name of just one person you would want with you  
b. The name of the most essential thing you would take  
c. The name of the one thing you would miss the most  

Collect the cardboard from students, mix them up and distribute them randomly Ask 
everyone to stand (the physical moving is essential to increase the energy in the 
room) Students then have to move around the room find the person whose card they 
are holding  
 
Some of the advantages 

 Students get to meet lots of other students  
 Students are moving  
 Students have private time to think about what to write—it avoids putting 

people on the spot publicly  
 The activity can be quite funny, interesting and thought provoking  
 Students are working in pairs—which is a great way to get everyone talking  

 
18. WHAT MAKES FOR GOOD TUTORIALS? Using the same method above, ask 
students to write on a card their answer to each the following questions  

a. What do students have to do to make for a good tutorial?  
b. What do tutors have to do to make for a good tutorial?  
 

Some of the advantages 
 Students are working in pairs—which is a great way to get everyone talking  
 Students feel like their voices are heard when they can write anonymously 

what they’d like from their tutor  
 The tutor can dispel any inaccurate perceptions about what tutorials are or 

what the tutor’s role is early in the semester  
 The tutor gets a reminder about how vulnerable first year students feel  
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 The students are really “setting” their own rules for their own behaviours in 
tutorials—it’s a great way to negotiate “guidelines” for tutorials  

 It’s an icebreaker that is strongly relevant to the tutorial itself and so you have 
less resistance to the idea of an “icebreaker” (icebreakers are sometimes 
seen as irrelevant)  

 
19. I LOVE…I HATE. Give everyone 1 minute of silent time to write down three 
things they love and three things they hate (before putting people on the spot in 
icebreakers or tutorials, always give them some time to think privately beforehand—
this strategy can increase active engagement with the task). Then go around the 
group, starting with yourself as tutor and everyone introduces themselves and says  
“I love …” and “I hate …”  

 
E.g.:  

a. I am Olivia and I love watermelon, I hate when someone walks on the 
back of my Havaiana thongs and snaps the toe-piece of the thong!  

b. I am Dan Li and I love sleep and I hate feeling stressed  
c. I am Jack and I love loyalty programs and I hate day-time TV  

 
This icebreaker often gets everyone laughing and you all learn something quirky 
about the people in your tutorial 

Some of the advantages 
 It’s fun  and quick  
 Students have private time to think about what to write—it avoids putting 

people on the spot publicly  
 The activity can be quite funny, interesting and thought provoking  
 Students are working in pairs—which is a great way to get everyone talking  

 
An extension of this activity is to then to get the group to do a name chain (see #12) 
and go through each other’s responses to improve everyone’s learning of names:  
 

a. I am Olivia and I love watermelon, I hate when someone walks on the 
back of my Havaiana thongs and breaks the toe-piece  

b. Next to me is Dan Li and Dan Li loves sleep and hates feeling 
stressed  

c. Next is Jack who loves loyalty programs and hates day-time TV  
 
17 – 19 suggested by Kellie Morrison, Office of Learning and Teaching in Economics and 
Business 
 
20. ON THE PLANE.  Ask students to introduce themselves and say who they would 
like or hate to sit next to on a plane, and explain why. This is an effective ice breaker 
as it gives students the chance to be funny or make a political statement, if they wish. 
  
Suggested by Jacob Saulwick, Tutor, Political Economy 
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