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Nau mai haere mai! Welcome!

Welcome to teaching and supporting learning at Auckland University of Technology, and Module 1 
Designing for Learning!

This handbook is the accompaniment for Module 1 of AUT Essentials (Modules 1-2), and Module 1 of 
AUT Essentials+ (Modules 1-5). 

Module aims and learning outcomes
This module will introduce participants to some fundamental principles of curriculum design, including 
constructive alignment, approaches to student learning and how to design learner-focused rather than 
content-driven teaching. These principles can be implemented in a flexible way into different learning 
and teaching environments. The ways in which Our Values and priorities for teaching and learning inform 
curriculum design will also be considered. Practical strategies for how to plan teaching will be a focus for 
the module.

By the end of this module, participants will be better able to:

1. Identify how key aspects of The Learning and Teaching Roadmap to 2025 (‘Great Graduates’ and the 
Xceptional Learning Experiences Framework) can inform practice

2. Recognise different approaches to learning that students may adopt

3. Align paper design, delivery and assessment and student learning

https://www.aut.ac.nz/__data/assets/pdf_file/0010/288955/Academic-Standards-and-Expectations.pdf
www.aut.ac.nz/__data/assets/pdf_file/0019/304165/LTRoadmap_LTC_AB.pdf
https://auti.aut.ac.nz/learningteaching/officeofthepvc/Documents/xceptional-learning-one-page.pdf
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How to use this handbook
This handbook contains all of the information used in the Module 1 Designing for Learning workshop.

The material is purposefully presented in a way different from the slides used in the workshop 
presentation as they are designed to do different things. If you want a copy of the slides please ask, 
although all of the material is in this handbook already.

This handbook is designed to help you work through activities in the workshop, and extension activities 
are included with space for you to write down key information or ideas that these activities may generate. 
You are encouraged to annotate and personalise this booklet and make it your own. Remember that noting 
things down can help you think about the activities and discussions and also capture some of the ideas for 
later use. 

Look out for the navigation keys throughout this handbook: 

Apply 

Maui’s hook guides us beyond our current understanding. Follow Maui’s hook to 
reach forward, respond to questions and activities, and extend your awareness, 
knowledge, and teaching practice. 

Gather 

Tane’s baskets of knowledge provide us with resources that connect us to the 
experiences and knowledge of others. Use these resources to shape and form your 
awareness, knowledge and teaching practice. 

Resources:
Links to referenced resources are available on the digital version of this handbook at altlab.aut.ac.nz.

https://altlab.aut.ac.nz/
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Authentic relationships matter - Whakawhanaungatanga
Whakawhanaungatanga means the process of establishing relationships, making connections and relating 
to the people one meets by identifying in culturally appropriate ways, whakapapa linkages, past heritages, 
points of engagement, or other relationships (ERO, 2020). Spending time building relationships and 
connections in the university learning space is important. 

Take time to build trust. Trust is crucial in creating and cultivating positive learning environments. Taking 
a little time to care about the student as a person goes towards them being open to new knowledge, 
possibilities, and discoveries.
 
Some ideas for building relationships in the learning space:

• Ask learners to share the meaning of their name or where it came from

• Ask learners to stand in an A-Z line, indicating where in the world they are from

• Create an online forum and ask learners to introduce themselves and where they come from. 
Depending on context, this activity can be done through written word or multi-media. You could 
create a welcome video that introduces you to the class and encourage learners to create their own in 
response.

• Ask learners to share a good experience of customer service and to express why

• Search for icebreakers on the internet and customise them to prepare students to think about the 
kaupapa/topic of the class - give learners opportunities to draw from their personal experiences

Further ideas, tips and tricks for building positive student relationships in the 
learning space.

Further ideas for ice breaker activities in the online learning environment.

https://ako.ac.nz/assets/Knowledge-centre/NPF-12-006-Professional-Development-to-Improve-Outcomes-for-Under-25-Learners/6035ff3cf7/TEACHING-RESOURCE-Orientation-and-Whakawhanaungatanga-Building-Positive-Student-Relationship.pdf
https://ce.uwex.edu/wp-content/uploads/2015/05/IceBreaker.pdf
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Concept of ako

The Māori kupu/word, ako means to both teach and learn. Fundamental to ako is the relationship between 
the akona/learner and the kaiako/teacher. The quality of this relationship has an impact on the learning 
experience. Ako represents the co-learning between teacher and learner including role-reversal where the 
teacher can be the learner, and the learner the teacher.  Ako sets an environment of horizontal learning, 
where the teacher learns from their students while the student is learning from the teacher. 

Ako brings a focus on the ‘relational’ experience to the ‘rational’ design of curriculum. It is concerned 
with educating and growing a person’s emotional intelligence which Māori know to motivate and guide a 
person’s actions and ways of being. 
 
There are many traditional ako strategies designed to elicit the learner’s potential and to cultivate what it 
is to be a ‘good’ active citizen of our community. At the core of ako, is the ability to demonstrate aroha, tika, 
pono, as articulated in Our Values. 

This video (from 2.07-3.53) explores the concept and application of ako within 
Aotearoa New Zealand.

This video explains the five dimensions of ako when applied to learning and 
teaching at AUT.

Design a learning experience, considering the five dimensions of ako:

Dimension 1: AKO
How do you enable an environment 
that encourages a reciprocal 
relationship between learners and 
teachers?

Dimension 2: KOA
How do your teaching approaches 
encourage your learners to bring their 
own knowledge, culture, and talents to 
their teaching?
 
Dimension 3: KAO
How do you give your learners the 
opportunity to decide what subject 
matter is included in their learning?

Dimension 4: OKA
How do you allow your learners to help 
set the way (tikanga) on how things are 
done in the classroom/learning space? 

Dimension 5: KA AO 
How do you let students share their 
own expert knowledge?

https://www.aut.ac.nz/__data/assets/pdf_file/0010/288955/Academic-Standards-and-Expectations.pdf
https://www.youtube.com/watch?v=6cZwW8yCFxw&feature=youtu.be
https://aut.ap.panopto.com/Panopto/Pages/Viewer.aspx?id=ac6b4002-f00d-4328-ab7b-ab4400141a59
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What learning is and how it happens
What is learning?

“[…] We define learning as a process that leads to change, which occurs as a result of
experience and increases the potential for improved performance and future learning.”
(Adapted from Mayer, 2002; cited in Ambrose et al. 2010, p.3)

“[Learning by] actively engaging in specific practices, and [by developing] new social identities through 
participation in learning communities… a further development of constructivist ideas [with a] focus on the 
social or community dimension of learning.”
(Mathieson, 2015, p. 71)

Context for designing learning
All learning at AUT is underpinned by several strategic documents. The Learning and Teaching Roadmap 
to 2025 notes that, AUT Directions to 2025 confirms the centrality of our students, and recognises 
the importance of our place - in Auckland, Aotearoa New Zealand, and globally - in students’ sense of 
belonging and in their academic development. Our students experience AUT’s distinctive exceptional 
learning, both formally and informally; inspired by outstanding academic and professional staff. Our 
framework for creating exceptional learning experiences draws inspiration from the complex fields 
of practice and environments that our students are moving into: experiences shaped through a deep 
connection to work, communities and iwi; structured opportunities to interact with interdisciplinary/ 
intercultural ways of knowing, doing and being, and assessment that reflects the kinds of tasks and 
decision making required of our graduates. 

Our great graduates are well suited to 21st century living and working in Aotearoa New Zealand and 
beyond, who, throughout their lives, will thrive in changing and complex environments, and will change 
their world for the better. Our teachers are our researchers, exploring the frontiers of their disciplines and 
pedagogy. Our researchers are our teachers, sharing their expertise and developing the creativity, curiosity, 
critical thinking, and empathy that underpin AUT’s Graduate Profile Elements.

All learning design at AUT should be informed by the Xceptional Learning Experiences Framework and 
AUT Graduate Profile Elements including Care, Question, Act.

To honour the Treaty of Waitangi and our location in Auckland - Tāmaki Makaurau, in Aotearoa New 
Zealand, AUT encourages the cultivation of bicultural learning experiences through the Work and Social 
Connection pillar, to support the advancement of mātauranga Māori and connect students with industry/
professions/community/iwi through a range of internships, practicums, work integrated learning, inquiry 
and research. 

Manaaki - hospitality and care - is a cornerstone to Māori ways of being, and underpins our professional 
learning opportunities for staff. We invite and encourage you to discover more about te ao Māori – the 
Māori world – by providing workshops that specifically address the Treaty relationship in the context of 
learning and teaching. Nau mai, haere mai! All are welcome!

https://www.aut.ac.nz/__data/assets/pdf_file/0019/304165/LTRoadmap_LTC_AB.pdf
https://www.aut.ac.nz/__data/assets/pdf_file/0019/304165/LTRoadmap_LTC_AB.pdf
https://www.aut.ac.nz/__data/assets/pdf_file/0019/119503/aut-directions-4pg-010917-v11.pdf
https://auti.aut.ac.nz/learningteaching/officeofthepvc/Documents/xceptional-learning-one-page.pdf
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The Xceptional Learning Experiences Framework
All teaching at AUT should be informed by the Xceptional Learning Experiences Framework (XLE).

altLAB Sparks provides further explanation on the XLE Framework – these are available for you to use at 
altlab.aut.ac.nz.

https://auti.aut.ac.nz/learningteaching/officeofthepvc/Documents/xceptional-learning-one-page.pdf
https://altlab.aut.ac.nz/
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Students’ Approaches to Learning
Look at the two interviews below, they are genuine interviews taken from a research project conducted at 
the University of Sydney by Prosser and Millar (see Prosser and Trigwell, 1999).

Student A

S

I

Interviewer What sort of things did you do in the lectures?

Well, we did a lot of theory, he was writing - the lecturer was. He started off from 
scratch but he never actually went back to the basics - a really complicated problem 
or something that was difficult to get - he never really went back to basics.

Student

What did you do?

What did I do? I copied down the notes that were written up on the board including 
examples... and tried to understand it from what he’d wrote on the board...

I And why did you do that?

S
Well, I, if I hadn’t written down what he’d wrote on the board I don’t think I would 
have retained it all.

Student B

I What did you do in the lectures?

S
Well in the lectures we had, our lecturer sort of wanted us to understand things and 
we spent a lot of time, him getting us to think about things and discussing actually 
why things happen.

I And did you participate in that?

S
Yes. We all had our say and he gave us what he calls buzz sessions and you just sort 
of - he gives a problem and you talk to a few people around you, decide on what you 
think and then he takes sort of - takes several options and then goes through each 
option and then gets people to say what it is or why isn’t it and we come up with the 
answer like that.

I And why do you think you did that?

S
Well, it’s because I think you get a lot more out of it if you discover things with 
yourself and not just be told a whole lot of facts just to learn. If you actually think 
about it, come up with the answer yourself...we are stimulated to think about it… the 
problem and sort of makes you think about...

I That’s what you think these sessions achieve, they make you think?

S Yes, well our lecturer made us think for ourselves and not just tell us the answer.
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Deep and surface approaches to learning

Students’ approaches to study are characterised by their different intentions.

Deep Approach Surface Approach

 
Intention to understand.

Vigorous interaction with 
content.

Relate new concepts to everyday 
experience.

Relate evidence to conclusions.

Examine the logic of the 
argument.

Intention to complete task 
requirements in the minimum 
time.

Memorise information needed 
for assessments.

Failure to distinguish principles 
from examples.

Treat a task as an external 
imposition.

Focus on discrete elements 
without integration.

Unreflective about purposes or 
strategies.

Intention to obtain the highest 
possible grades.

Organise time and distribute 
effort to the greatest effect.

Ensure conditions and materials 
for studying are appropriate.

Use previous exam papers to 
predict questions.

Be alert to cues about marking 
exams.

Strategic Approach
(Achievement Approach)

Characteristics of the context of learning associated with deep and surface approaches.  
(Ramsden, 2003)

Surface approaches are encouraged by:

• Assessment methods emphasising recall or the application of trivial procedural knowledge

• Assessment methods that create anxiety

• Cynical or conflicting messages about rewards

• An excessive amount of material in the curriculum

• Poor or absent feedback on progress

• Lack of independence in studying

• Lack of interest in and background knowledge of the subject matter

• Previous experiences of educational settings that encourage these approaches
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Deep approaches are encouraged by:

• Teaching and assessment methods that foster active and long-term engagement with the learning 
task

• Stimulating and considerate teaching, especially teaching which demonstrates the lecturer’s personal 
commitment to the subject matter and stresses its meaning and relevance to students

• Clearly stated academic expectations

• Opportunities to exercise responsible choice in the method and content of study

• Interest in and background knowledge of the subject matter

• Previous experiences of educational settings that encourage these approaches

This video further explains deep vs surface learning.

• How can we encourage our students to take a deeper approach to learning?

• What do you do to encourage deeper approaches to learning in different 
learning environmens? 

• What do you do to take account of students’ different approaches?

https://www.youtube.com/watch?v=u2tvxnk1Qo0&feature=youtu.be
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Learning: from transmission to construction
Learning as a process of transmission

Perhaps one of the most basic ways to think about learning (and teaching) is that it is essentially all about 
the teacher transmitting information and the student receiving and remembering that material. If this view 
is taken then teaching essentially becomes about the transmission of material.

This way of thinking about teaching assumes:

• Knowledge is something that can be collected

• The mind is a vessel to be filled

• Learning is storing that ‘stuff ’ which is transmitted

• Acquisition of knowledge requires attentive absorption of material

• Assessment is ‘stock taking’ of the material

While many would argue that while learning and teaching often involves some transmission of material, 
information or facts this is not all that is required for changing understanding and knowledge. There is still 
a need for some transmission of information and the key thing when doing this is to think about how to 
achieve this as effectively as possible. Also, do remember that transmission can be done by giving students 
hand-outs or other reading or even links to video and/or web-based material. The teacher need not 
personally transmit every required piece of information verbally in a series of lectures. Indeed, evidence 
suggests that this is not a particularly effective way of doing things hence the old adage that a traditional 
lecture is a way of transmitting information from the teacher to the student without it passing into the 
mind of either.

Learning as a process of construction

Another way of thinking about learning is that it is more to do with students ‘constructing’ their own 
understanding of things using all of the information that they have to hand. This process is contextual 
and often has some social element, that is to say, that constructing understanding often involves talking 
and interacting with others and relating the new information or understanding to that which is already 
‘known’. This process is ongoing and the constructed knowledge is often being modified and added to. In 
contrast with the transmission model, in the constructivist view teaching is not achieved just by providing 
information, but more importantly by providing opportunities for students to construct their own learning 
and supporting them as they try and do this. This way of thinking about teaching assumes:

• Learning is meaning-making

• Meaning-making is personal, unique and builds on prior experience

• Learning makes the most sense in a social setting

• The brain is a parallel processor not sequential, so learners need to consider parts and wholes at the 
same time

• Teaching merely provides a potential vehicle for learning, it does not imply learning
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These two views are not necessarily mutually exclusive, nor is one necessarily right and the other wrong. 
Most would probably agree that the transmission model is at best very simplistic and perhaps it can lead 
to teaching being very content-driven and content focused; this can actually result in the teacher being 
‘removed’ from any learning that occurs and relegate them to simply providing information.

Your role as a teacher

Finding out who your learners are

Maximise students’ prior knowledge.
“[…] It is important to help students activate prior knowledge so that they can build on it productively. 
[…] Research suggests that even small instructional interventions can activate students’ relevant prior 
knowledge to positive effect.”

Teachers can help achieve this by:

• Providing minor prompts and reminders – to activate relevant prior knowledge

• Asking questions specifically designed to trigger recall – to aid the integration and retention of new 
information (e.g. ‘why’ questions – elaborative interrogation)

• Asking students to generate relevant knowledge from previous courses or their own lives

• Assessing both the amount and nature of students’ prior knowledge in order to design instruction 
appropriately

• Addressing inappropriate prior knowledge before it distorts learning (Ambrose et al., 2010, pp. 16-18)

Providing a sense of place:

• Within Aotearoa New Zealand

• Within AUT

• Within the paper/programme - it is important to consider whether your curricula content is informed 
by different social and cultural perspectives:

 › Do you include examples, cases studies and ideas that represent a range of experiences and 
perspectives, along the lines of culture, gender, race, ethnicity, sexual orientation, religion 
and age? If not, can you justify why sources and examples represent a predominantly specific 
perspective?

 › Do the important contributors to your discipline that you refer students to represent a variety of 
identities?

Feedback

“As teachers, we need to remind ourselves that our work is not just about telling students what they need 
to do, but equally about alerting students to strengths they already have – their ‘learning incomes’ perhaps. 
Positive feedback is a powerful aid to motivation, and where better to direct our positive feedback than to 
the things that students may not have realised deserve our praise.”
(Race, 2020)
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Promoting metacognitive skills

“Learners may engage in a variety of metacognitive processes to monitor and control their learning – 
assessing the task at hand, evaluating their own strengths and weaknesses, planning their approach, 
applying and monitoring various strategies, and reflecting on the degree to which their current approach is 
working. Unfortunately, students tend not to engage in these processes naturally. When students develop 
the skills to engage these processes, they gain intellectual habits that not only improve their performance 
but also their effectiveness as learners.”
(Ambrose et al., 2010, pp. 6-7)

Designing for learning through constructive alignment
What is constructive alignment?

According to Biggs and Tang (2011):

The ‘constructive’ aspect refers to what the learner does, which is to construct their own meaning through 
relevant learning activities.

The ‘alignment’ aspect refers to what the teacher does, which is to set up a learning environment that 
supports the learning activities appropriate to achieving the desired learning outcomes. The key is that the 
components in the teaching system - the learning outcomes, the teaching and learning experiences and 
the assessment tasks - are all coherent and aligned.  

Future Learn, at UNSW*, explain here that all aspects of the learning experience should be aligned:

Rationale 
informs the aim 
and learning 
outcomes.

Learning 
outcomes are 
clearly stated, 
indicating 
the level of 
understanding 
needed.

Activities and 
approaches 
scaffold toward 
the outcomes.

Assessment 
tasks guide 
students toward 
the outcomes.

Feedback 
reflects students 
progress 
towards learning 
outcomes.

For learning and teaching to be effective all components must be aligned:

*Acknowledgement: UNSW’s table has been recreated to maintain visual consistency.

https://www.futurelearn.com/courses/educational-design/2/steps/214319
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Designing through learning outcomes
Dimensions of learning

Various discussions during the 1948 Convention of the American Psychological Association resulted in 
Benjamin S. Bloom to working with a group of educationalists to take on the ambitious task of attempting 
to classify learning.  Eventually, this developed into a taxonomy of three domains:

• The cognitive domain - knowledge-based domain, consisting of six levels

• The affective domain - attitudinal based domain, consisting of five levels

• The psychomotor domain - skills-based domain, consisting of six levels

This was one of the earliest (but still widely quoted) attempts at classification and is described in Bloom, 
B. S. (1956), Taxonomy of Educational Objectives, Book 1 Cognitive Domain, McKay.

During the 1990’s, Lorin Anderson, a former student of Bloom’s led a new group who focused on updating 
the taxonomy, hoping to add relevance for 21st-century students and teachers. 

Their revised Bloom’s classification in the cognitive domain is:

Creating
Putting elements together to form a coherent or functional whole; 
reorganizing elements into a new pattern or structure through generating, 
planning, or producing.

Evaluating Making judgments based on criteria and standards through checking and 
critiquing.

Analysing
Breaking material into constituent parts, determining how the parts relate to 
one another and to an overall structure or purpose through differentiating, 
organizing and attributing.

Applying Carrying out or using a procedure through executing, or implementing.

Understanding
Constructing meaning from oral, written, and graphic messages through 
interpreting, exemplifying, classifying, summarizing, inferring, comparing and 
explaining.

Remembering Retrieving, recognizing, and recalling relevant knowledge from long-term 
memory.

 
The Revised Bloom’s Taxonomy made more explicit the Knowledge Dimension – Factual, Conceptual, and 
Procedural – and included Metacognitive, aiding in designing specific learning objectives and outcomes.

You can read more about the Revised Bloom’s Taxonomy here.

https://www.celt.iastate.edu/teaching/effective-teaching-practices/revised-blooms-taxonomy/
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Learning outcomes

What are aims and outcomes?

There is often some (understandable) confusion about the aims, objectives, and outcomes in the context of 
teaching and learning in Higher Education.

• An aim is a broad descriptive statement about what should be achieved from attending the course of 
study

• A learning objective is very much more specific and operational. It will state in some detail what 
the teaching will cover, and this should include the depth of knowledge/understanding considered 
appropriate for the level and year of the course

• The term learning outcomes summarise the important points of learning and are from the students’ 
perspective

The main difference between learning objectives and learning outcomes is that objectives are written from 
the teacher’s perspective and summarise what will be done in the session, while outcomes describe what 
the students are expected to be able to know/do as a result. Intended learning outcomes are therefore 
much more student-focused. There has been some debate about the pros and cons of learning outcomes, 
but the key points are that they focus both the teacher and the student on what is important and help the 
student to learn.

Learning outcomes – pros:

• Make learning-focused and achievable

• Give direction to student learning

• Provide a positive contact between the teacher and student

• Allow for specific interventions if objectives not met

• Allow for flexibility in learning activities

• Help focus on essential concepts and skills

• Literature suggests a possible increase in learning

Learning outcomes – cons:

• Focus too narrowly on minutiae

• Focus on measurable objectives to neglect of attitudes, values, motivation and interest

• Difficult and time consuming to write

• Teacher-centred

• Limits opportunities for spontaneous unintended outcomes during learning experiences

• Educational achievements confounded by issues of accountability



18

Writing learning outcomes

Learning Outcomes provide a way of linking the material (what you are teaching) to the level of learning 
that you expect or hope the students will achieve as a result of the interaction.

Learning outcomes are an important tool when planning for your teaching. Within the context of this 
workshop, we are considering learning outcomes as a bridge between thinking about learning through the 
lens of the student experience, and how we may plan and deliver our teaching effectively.

Key characteristics of Learning Outcomes (LOs) are:

• LOs are written in the future tense

• LOs contain behavioural ‘action’ verbs to guide the students as to what is expected of them

• LOs should be ‘SMART’ (Specific, Measurable, Achievable, Realistic, Time-appropriate)

Learning outcomes are often written as a list, starting with a general statement such as “At the end of 
this lecture/workshop/course students should be able to …” which is followed by brief, clear statements 
outlining what students will be expected to achieve within the session’s timeframe. 

For example, consider the following learning outcome:

At the end of this lecture students will be able to:

• Explain the difference between method A and method B in terms of experimental yield.

The opening general statement “At the end of this lecture, students will be able to ...” provides some 
context and also indicates the timing. This helps differentiate between the expectations of students’ 
learning gain following a single lecture or session, to those following an entire course or programme of 
studies.

The action verb ‘Explain’ indicates what learning you expect of the student in demonstrable or even 
measurable terms. For example, the tutor delivering the session described in the above example would 
evaluate whether or not a student has achieved the specified LO if following the session the student is able 
to formulate an explanation of the difference between the two experimental methods.

In this case, the actual knowledge is about ‘method A and method B’ which may, for example, refer to 
some form of procedural knowledge (i.e. how something is done experimentally). The modifier ‘in terms of 
experimental yield’ adds further contextual detail and helps make what is expected more specific. 

It may also be helpful to consider the order in which you write LOs if writing more than one. Over the 
course of a session and/or course of study, the learning load gradually increases as students move on from 
the more basic to the more complex concepts. Therefore, you may choose to write LOs in a hierarchy of 
learning complexity/demand that increases progressively.

The verbs you choose are key to writing good LOs as they help to explicitly define what it is the student is 
expected to be able to do. Outcomes may be written to describe student behaviour across three domains: 
student knowledge (cognitive domain), student skills (psychomotor domain) or student attitudes (affective 
domain). The following list includes suggested verbs for each of the three domains for your reference. 
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Note, however, that some of the recommended verbs can and do occur under more than one heading, as it 
is often difficult to separate knowledge, skills, and attitudes from one another.

analyse apply arrange assess calculate circle

cite classify compare comprehend contrast critique

define describe develop demonstrate differentiate employ

enumerate evaluate give examples group identify illustrate

interpret itemise justify label list match

modify name organise outline plan prove

record relate revise select solve specify

state suggest synthesise tabulate use

 

Verbs to describe behaviour:

Cognitive

adjust apply assemble characterise chart collect

demonstrate do draw employ establish formulate

illustrate imitate interact locate maintain manage

measure model modify operate organise perform

persuade rearrange recommend resolve return specify

 

Skills

accept adopt advocate approve assess defend

characterise choose criticise critique decide interact

display emphasise evaluate formulate judge relate

justify manage model persuade recommend

resolve select specify value challenge

 

Attitudes
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Action verbs in LOs can also be used to relate the content or subject matter to the level of expected 
learning and/or engagement of the student. Furthermore, this can be very important to the teaching 
methods employed to deliver the learning and to the assessments used to test whether to what extent the 
students have achieved the intended learning outcomes.

The action verbs help us to link the knowledge (the what) to the level of learning, the levels of Bloom’s 
Taxonomy. The following table shows how action verbs might be related to Bloom’s Taxonomy.
 
 
Some suggested words for outcome statements:

Remembering Understanding Applying Analysing Evaluating Creating

acquire
choose
collect
complete
copy
define
describe
detect
distinguish
duplicate
find
identify
indicate
isolate
label
list
mark
match
name
order
outline
place
recall
recognize
reproduce
select
state
underline

arrange
categorize
change
chart
compile
conclude
convert
defend
determine
diagram
differentiate
document
edit
estimate
explain
extrapolate
formulate
generalize
give
example
illustrate
interpret
organize
paraphrase
predict
prepare
relate
summarize
update

apply
calculate
change
choose
classify
compute
conduct
construct
demonstrate
develop
discover
employ
generalize
manipulate
modify
operate
organize
predict
prepare
produce
relate
restructure
show
solve
transfer
use

analyse
appraise
break
down
classify
combine
compare
contrast
criticize
deduce
defend
detect
differentiate
distinguish
evaluate
formulate
generate
illustrate
infer
outline
paraphrase
plan
relate
save
select
separate
shorten
structure
subdivide

appraise
argue
assess
compare
conclude
consider
contrast
critique
decide
describe
discriminate
explain
interpret
judge
justify
recommend
relate
standardize
summarize
validate

calculate
change
combine
compose
constitute
create
derive
devise
discover
document
explain
generalize
modify
originate
plan
produce
rearrange
relate
revise
signify
specify
synthesize
tell
write
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Writing LOs using carefully considered action verbs relating the content of the 
teaching (the knowledge) to the level of expected understanding/knowledge helps 
you to plan your teaching. Everything from an individual lecture or tutorial to a 
whole course.

When writing your LOs, remember to check that they are SMART, and are clear in terms of what you 
expect your students to be able to do. Additionally, you can use the following checklist to ensure that your 
LOs adhere to the following criteria:

• Do they make sense?

• Do they build appropriately?

• Is the level right in terms of where they ‘start’ and ‘finish’?

• Are they achievable by the students in the time and with the resources available?

Using these criteria allows you to conceptualise your teaching before you start writing the detail, which 
should save you time and effort, while allowing you to focus on exactly what is needed. LOs are also a 
useful guide for students as to what is important, and are useful to other staff/tutors.

If you are asked to teach on a new course and need to know how to ‘pitch’ your 
contribution or what you can expect the students to know, look at the course LOs 
and the LOs of the teaching related to what you will cover. 
Ask yourself: What level of learning is expected? 
Finding this out will help you integrate your teaching with the course.
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Factors underpinning successful learning
Seven factors underpinning successful learning (Race, 2020): ‘Ripples on a pond’.

1. Wanting   motivation, interest, enthusiasm

2. Needing   necessity, survival, saving face

3. Doing   practice, repetition, experience, trial and error

4. Feedback   other people’s reactions, seeing the results

5. Making sense   getting one’s head round what has been learned

6. Verbalising   the ‘social dimension’: verbalised rationales

7. Assessing   making judgements; applying criteria; evidence of achievement

*Acknowledgement: Race’s ‘Ripples on a pond’ has been recreated to maintain visual consistency. 

According to Race we need to:

1. Strive to enhance our students’ want to learn

2. Help students to develop ownership of the need to learn

3. Keep students learning by doing, practice, trial and error and repetition

4. Ensure students get quick and useful feedback - from us and from each other

5. Help students to make sense of what they learn

6. Get students deepening their learning by coaching other students, explaining things to them

7. Allow students to further deepen their learning by assessing their own learning, and assessing others’ 
learning - making informed judgements

Assessing

Verbalising

Feedback
Making

Doing

Wanting
Needing
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Session planning
How to create a simple session plan

Session title: 
Date: 
Tutor(s):  

Learning Outcomes
By the end of this session participants will be better able to:

1.  

2. 

3. 

Step 1: 
LOs. Action Verb & 
statement of what 
students will do.

Timing Topic and activity
Learning 

Outcomes 
targeted

Resources

Step 2: 
Segment session 
into beginning, 
middle and end.

Link to last session, hook, anecdote, assessment, value 
of session to student.

Main content, student participation, 
variety of stimuli.

Take home messages, Q & A, assessment, links to 
 next session.



24

Session plan template

You can use this blank template when you want to create a simple plan for your teaching.

Session title: 
Date: 
Tutor(s):  

Learning Outcomes
By the end of this session participants will be better able to:

1.  

2. 

3. 

Timing Topic and activity Learning Outcomes 
targeted

Resources
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Reflect on your teaching

Extend your process of designing for learning by reflecting on the outcomes of 
your practice. Specialist in Higher Education, Associate Professor Beth Beckmann 
offers this guided thinking process: 

*Acknowledgement: Wording from www.bethbeckmann.com utilised to maintain visual consistency. 

What did you design? (eg. a learning activity, an assessment…)

When? (duration, ongoing…)

Why? (motivation, evidence-based…)

Who? (a particular group of learners…)

Challenges?

What happened (to you, the learners, evaluation…)?

www.bethbeckmann.com
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How did it feel?

What happened next?

Was there any sustained impact?

Reflection is an integral part of improving and enhancing your teaching practice. 
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