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Rubrics are a marking and communication tool that describes distinct achievement levels against each criteria 
of an assessment task. 
RUBRICS 

High quality rubrics are usually presented as a matrix that 
describe (i) assessment criteria and (ii) performance levels.  

Example rubric structure 

 
Criteria 

Performance levels 
HD D C P F 

Criteria 1 Desc Desc Desc Desc Desc 

Criteria 2 Desc Desc Desc Desc Desc 

Criteria n Desc Desc Desc Desc Desc 
Orrell provides a generic rubric template on the TEQSA 
website that covers a range of possible criteria. 

CRITERA 
The criteria are the characteristics, requirements or 
components of evidence being sought (the 'what'), against 
which performance is assessed. Each criterion should focus 
on a key characteristic. Use a noun phrase to express the 
criterion instead of adjectives or adverbs as to avoid 
expressing it in terms of quality. E.g. Use "fluency of 
expression", not "expression is fluent". 
Following the principle of Constructive alignment (Biggs, 
2014) means the criteria used in a rubric must be aligned 
with the learning outcomes of the assessment task. A ‘mid-
stakes’ assessment should focus on 4 to 5 criteria, while a 
larger number of criteria may be warranted for complex 
assessment tasks covering multiple learning outcomes.  

PERFORMANCE LEVELS 
The performance levels (or 'standards') describe the quality 
of performance at each level (the 'how well') for each 
assessment criterion. MQ Assessment Policy states that 
levels of performance used in assessment must be aligned 
with the generic descriptors for F to HD grades (see the 
'Grade Descriptors' Quick Guide).  
Performance descriptors for each level need to:  
1) focus on the criteria, 
2) focus on observable characteristics (avoid vague or 

subjective descriptions or the overuse of adjectives) and 
3) provide clear differentiation between the quality of 

performance at each level. 

CREATING RUBRICS 
To help students and markers easily understand the rubric, 
ensure it is: 
Clearly communicated: Criteria written in clear terms, 
ideally in plain English and in short sentences. 
Focused: Each criterion should focus on one area (avoid 
double-barrelled criteria. Be relevant to learning outcomes. 
Be presented in the order of importance.  
Weighted: Criteria appropriately weighted according to 
the significance of that aspect in evidencing the learning 
outcomes. (e.g., do important criteria get more weight?). 

PRACTICE PROMPTS 

Criteria: What criteria are ‘must-have’ and what is ‘nice-
to-have’ for this task? How many criteria or areas does 
the task have? Why? Do you feel confident that the 
number of criteria is ‘fit-for-purpose’? Do the criteria 
overlap? Aim to include distinct, must-have criteria. 
Performance descriptions: Do descriptors concisely 
represent observable differences in performance? Are the 
descriptors aligned with the MQ generic grade levels? 

Moderation: Remember to undertake rubric moderation 
during the assessment design phase by (i) consulting 
colleagues and/or (ii) seeking advice from Learning and 
Teaching teams, in addition to marking moderation. 
Caution: Rubrics can easily become an exercise in 
reductionism. Care must be taken to recognise that the 
product of a student's work is more than the sum of its 
parts. Be sure to include an element that covers the overall 
integration of the work. 

USING RUBRICS 

Getting students involved in rubric creation or adaptation 
has been shown to be an effective way to encourage student 
engagement with assessment, their assessment literacy and 
their understanding of the learning outcomes.  
Provide the rubric and exemplars of responses at varying 
levels along with the assessment instructions. Making time 
for rubric-related tasks and discussions provides students 
with a good idea of what is expected.  
When providing feedback to students include actionable 
advice in the form of improvement suggestions targeted to 
each student's submission that align to the criteria. 
Remember to revise rubrics after each use to incorporate 
learning gained through the marking and feedback process. 
See Wollenschlägera (2016) for further practice advice. 
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Explore this topic further … 

MQ Assessment Policy https://goto.mq/assessment-policy 
Other Quick Guides: 'Grade Descriptors', 'Effective Feedback', 
'Constructive Alignment' and more https://goto.mq/qg-lt  
Rubric guides and examples https://teche.mq.edu.au/rubrics/  
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