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Good feedback is personalised, constructive, aligned and future-focused to enable improved performance.  

FEEDBACK METHODS 
One, and preferably multiple, of the following feedback 
methods are available for selection in the CMS. 

CMS list of Feedback methods 

Method Usage advice 
Grade (Letter 
or Numeric) 

An alphabetic or numeric. It is advisable to 
supplement with written/verbal feedback.   

Correct 
answer 

Providing students with a correct answer. 
E.g. a quiz in iLearn can be setup to 
automatically show the correct answer after 
submission. 

Correct 
answer with 
rationale for 
wrong 
answers 

It is possible to setup unique feedback for 
each distractor to provide a rationale for 
why other answers are incorrect. This helps 
students learn by highlighting 
misconceptions. 

Model 
answers 

Provided before and/or after submission. 
Helps make requirements and standards 
more explicit. Students can assess example 
answers in class, giving justifications for 
their assessment. Carless and Boud (2018, 
pp. 1320-1321) argue that engaging with 
exemplars can help students develop 
feedback literacy. 

Rubric 
(marking, 
instructions 
etc) 

Aligned with learning outcomes. Enable 
consistent and transparent assessment 
standards. Promote self- and peer 
assessment. Students can be co-creators in 
the development of rubrics (Kilgour et al, 
2019). Can be combined with written or 
verbal feedback. Rubrics can be designed in 
iLearn or Turnitin to give an alphabetic or 
numeric grade.  

Written 
feedback to 
cohort (in 
class) 

Written feedback on formative tasks given 
to a cohort saves time. Identify common 
errors. Offers an opportunity for students 
gauge their performance within the cohort. 

Verbal 
feedback to 
cohort (in 
class) 

Key points from marking can be 
emphasised during class. Provides an 
opportunity for discussion. Using 'minute 
papers' can help diagnose misconceptions 
or unanswered questions. 

Written 
individual 
feedback 

Provide diagnostic information about how 
students are performing and what they can 
do to perform better in future tasks (feed-
forward). Provide a clear rationale for the 
grade. 

Verbal 
individual 
feedback 

Targeted. A separate time is usually 
required to ensure that each student can 
digest the feedback and ask questions. Can 
be recorded and distributed digitally (see 
Parkes & Fletcher, 2017).  

Individual 
feedback to 
improve the 
next 
assignment 
(written or 
verbal) 

Formative feedback should be future 
focused. Scaffolded assessment allows 
future tasks to build upon earlier feedback. 
See Vardi (2013) for an example. 

Individual 
feedback 
with an 
opportunity 
to resubmit 
(written or 
verbal) 

Providing students with a second 
opportunity to pass the assessment or to 
improve an attempt that is deemed at a 
pass level or above. Useful when using 
assessment tasks unfamiliar to students, 
especially at the 1000-level. Consider the 
impact workload of students and staff. 
Scaffolding the assessment task can help 
recognise the extra effort. 

Other Choosing this option requires explanation. 
A 'details' section will appear once this 
option is chosen.  

Good practice guides on providing feedback to students are 
available via the PLACE resource repository (linked below). 

Explore this topic further … 
• Curriculum Manual Team (2019) Feedback section, MQ CMS 

Wiki, https://wiki.mq.edu.au/x/-UJzEg 
• MQ Assessment Policy https://goto.mq/assessment-policy 
• Feedback to Students, PLACE resources, Teche MQ, 

https://teche.mq.edu.au/teachingdevelopment/curriculum-
and-assessment/ 

• iLearn Quick Guide for quizzes. https://goto.mq.edu.au/quiz-
quick-guide  

• iLearn Quick Guide for Turnitin (Rubrics) 
https://goto.mq.edu.au/turnitin-feedback-studio  

• Moodle (iLearn) Rubrics https://docs.moodle.org/en/Rubrics  
• Quick guide: Unit Activities 
• Quick guide: Unit Assessment 
• Quick guide: Student Workload 
• Quick guide: Unit Guides (including description statements) 
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